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COLLEGE OF EDUCATION FOCUS

Consistent with Jesuit tradition, the College of Education programs at Marquette University prepare
teachers, school counselors, counseling psychologists, community counselors, and administrators
to demonstrate a commitment to social justice through their work. This commitment is expressed
first through our undergraduate and graduate students becoming excellent professionals who
exhibit a deep knowledge and understanding of their disciplines as well as how children,
adolescents, and adults learn and develop. The commitment is further realized as students master
the requisite skills of their profession.

Taken together, their knowledge and skill enable Marquette students to be effective communicators
whose pedagogy, administration, counseling practice, or professional psychology meets the
intellectual, social, emotional, cultural, and physical needs of those they aspire to help. In effect,
their practice takes the form of planning, instruction or intervention, assessment, and the shaping of
learning environments, all done with the race, social class, gender, ethnicity, and ability of their
students or clients in mind.

Marquette students also exhibit dispositions that support lifelong learning and an appreciation for
research and professional growth. They continually reflect on their practice and role in society, as
well as attempt to enhance the learning and general well being of those they serve. In all of these
endeavors, they grow in their engagement with critical analysis and advocacy around structural
inequities in society and in education.

All College of Education programs foster personal and professional excellence, the promotion of a
life of faith, and the development of leadership expressed in service to others. Respectful of these
underpinnings, our learning community values the balancing of theory, research, and practice and
emphasizes active engagement, critical thinking, and social critique. Our students develop strongly
held ideals of care, respect, and advocacy for the well-being of all humankind under the guidance
of faculty who are exceptional teachers and mentors, prominent scholars, and exemplary models of
service. Our faculty members aim to nurture the transformation of students into individuals who will
grow continuously in their application of the ideals of social justice -- in the practice of their
profession, in their personal and collective involvement in society, and in their interactions and
relationships with students, parents and guardians, clients, families, colleagues, school personnel,
and community partners.
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Mission of the College of Education

Consistent with Jesuit tradition, the education programs at Marquette University prepare teachers,
school counselors, community counselors, counseling psychologists, and administrators to
demonstrate a commitment to the development of leadership expressed in service to others. This
commitment is expressed through the four tenets of Marquette University’s mission: excellence,
faith, leadership and service. The commitment to excellence is foundational because without
excellence our candidates cannot effectively serve others. Our candidates exhibit a deep
knowledge and understanding of their disciplines as well as how students learn and develop. They
master the requisite skills of their profession as effective communicators whose pedagogy,
administration, or counseling practice — in the form of planning, instruction or intervention,
assessment, and shaping of learning environments — meet the intellectual, social, emotional,
cultural, and physical needs of students, in response to their race, social class, gender, ethnicity, or
ability. They exhibit dispositions that support the development of faith, leadership, and professional
growth, continually reflect on their practice and their role in society, and consistently attempt to
enhance all students’ learning and general well being through service. In all of these endeavors,
socially just educators grow in their engagement with critical analysis and advocacy around
structural inequities in society and in education and seek to affect change.

Introduction

This College of Education Undergraduate Handbook contains general program information for the
middle childhood/early adolescence (elementary/middle) and early adolescence/adolescence
(middle/secondary) teacher preparation programs at Marquette University. The information in this
handbook supplements the Marquette University Undergraduate Bulletin. Please study this
handbook carefully and contact the Office of Teacher Education located in Schroeder Complex 146
with any questions you may have regarding the teacher preparation program. Additional
information can be found on the College of Education website. www.marguette.edu/education/
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Program Information

Wisconsin Licensure

The Marquette University College of Education teacher preparation programs are designed to meet
Wisconsin Department of Public Instruction licensure requirements. Successful completion of one
of the Marquette programs leads to licensure as a teacher in the State of Wisconsin. Students
interested in licensure in another state are advised to contact the office of certification for that state
early in their course of studies and again late in their course of studies as state requirements may
change. Links to state agencies that regulate teacher licensing can be accessed at
www.recruitingteachers.org.

Levels of Licensure

Middle Childhood/Early Adolescence (Elementary/Middle, Grades 1-8)

To be approved for a teaching license at the Middle Childhood/Early Adolescence level,
students must satisfactorily meet the following requirements:

1. University Core of Common Studies

2. Core requirements for the College of Arts and Sciences or the College of
Communication (depending on major) that have been adjusted to meet specific
Wisconsin teacher licensing requirements.Course requirements for one
academic major from the list which follows:

e Broad Field e Journalism
Science e Latin

e Communication e Mathematics
Studies e Political Science

e English e Psychology

e French e Sociology

e German e Spanish

e History e Theatre Arts

3. Professional education sequence of courses. Courses offered by the College
of Education are designed to be developmental, so students must pay
particular attention to the sequence of courses to avoid delays in completing
their program. Please see the Undergraduate Bulletin for recommended
sequences.
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Early Adolescence/Adolescence (Middle/Secondary, Grades 6-12)

To be approved for a teaching license at the Early Adolescence/Adolescence level,
students must satisfactorily meet the following requirements:

1. University Core of Common Studies
2. Core requirements for the College of Arts and Sciences or the College of
Communication (depending on major) that have been adjusted to meet specific

Wisconsin teacher licensing requirements.

3. Course requirements for one teaching major from the list which follows:

e Chemistry e Latin

e Communication e Mathematics
Studies e Physics

e English e Political Science

e French e Psychology

e German e Sociology

e History e Spanish

e Journalism e Theatre Arts

e Broad Field Science
(minor in Biology, Chemistry, or Physics)

4. Professional education sequence of courses. Courses offered by the College
of Education are designed to be developmental, so students must pay
particular attention to the sequence of courses to avoid delays in completing
their program. Please see the Undergraduate Bulletin for recommended
sequences.

5. An advanced teaching methods course in each area of licensure sought.
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Assessment of Student Outcomes

In compliance with the National Council for the Accreditation of Teacher Education (NCATE) and
the Wisconsin Department of Public Instruction (DPI), the faculty and administration of the School
of Education have designed an assessment system which aligns course assignments with teaching
standards and indicators. These course assignments called “critical tasks” have been integrated
throughout the undergraduate teacher education programs to provide a wide variety of
opportunities for students to demonstrate the knowledge, skills, and dispositions related to effective
teaching. Each critical task has been developed with clearly stated student outcomes, directions,
and rubrics. Please see Appendix A, Ten Standards for Teacher Development and Licensure and
Appendix B for a list of critical tasks associated with each program course.

Field Experiences

Field experiences are an important component of many of the required courses in the teacher
education programs. The State of Wisconsin mandates satisfactory performance in a minimum of
100 hours of field experience activities before students can be approved to student teach. These
experiences must be “developmental in scope and sequence and occur in a variety of school
settings.” (Pl 34.15)

Field experiences are designed to provide students with opportunities to work with pupils from
diverse ethnic, racial, and socio-economic backgrounds in Milwaukee area schools. Students will
participate in beginning level (Pre-Professional) field experiences and advanced level
(Professional) field experiences. Expectations and student involvement will increase as students
progress from the Pre-Professional to the Professional Program level. This will culminate with
progression to the full semester student teaching experience which occurs in the final semester. At
this level, students will be required to assume full responsibility for teaching under the supervision
of a highly qualified teacher.

Throughout the College of Education program courses and field experiences, students have many
opportunities to reflect upon what it truly means to be an effective urban teacher. Students are
challenged to critically assess issues related to diversity and social justice and to become agents of
change with a moral purpose.

All field placements and student teaching assignments are arranged by the Director of Student
Placements and Licensure. Under no circumstances is a student to initiate contact with a
school to arrange his/her own placement independent of the Director. Any concerns
regarding placement should be discussed immediately with the Director of Student Placements and
Licensure.

Suitable Attire and Behavior for Field Experiences and Student
Teaching

One important place to demonstrate professionalism is at field sites. Professionally appropriate
dress and behavior are expected at all times. Students are representing not only the College of
Education, but also Marquette University, at their field placements. Questions regarding attire and
behavior should be addressed to Susan Stang.
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Teacher Preparation Levels

Transition 1 - Pre-Professional Program Level

Field experience at this level emphasizes knowledge of understanding and includes exposure to
and observation of students in diverse settings.

Field students will participate in activities that focus on the following:

e Exposure to urban environment
e Interviews with teachers and administrators
e Student case studies
e Tutoring
e Recognition of issues in education
e Structured observations to identify and understand:
— Physical environment
— Learning climate
— Social interaction of students
— Classroom management
— Instructional methods
— Meeting the needs of diverse students
— Assessing student learning
— Providing feedback to students

Transition 2 - Professional Program Level

Field experience at this level emphasizes the application of pedagogical strategies learned in
method coursework. Education coursework with a field experience component taken at this level
includes:

Elementary Majors Secondary Majors
EDUC 31, 32, 88 EDUC 88, 125, 128
110,120, 128, 160 Advanced Methods

Field students at the Professional Program level will participate in activities that focus on the
following:

e Supervision of small groups of students, non-instructional activity

e Small group instruction

e Using assessment and scoring rubrics to identify students’ performance levels
e Supervision of whole group, non-instructional activity

e Whole group instruction, three to four isolated lesson plans

Transition 3 - Student Teaching

Student teaching is the capstone experience in the professional education sequence. At
Marquette, student teaching is completed during the last semester of the students’ program.
Student teachers follow the hours and calendar of the school to which they are assigned.

At the beginning of the semester preceding the student teaching semester, students must attend a

Student Teacher Information Session. At this meeting, the Director of Student Placements and
Licensure reviews the Student Teaching Handbook and provides other pertinent information.
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Students must complete student teaching application forms and submit them to the Director of
Student Placements on or before the designated due date. Student teaching assignments are
made in the Milwaukee area only.

A Criminal Background Check must be completed on all student teaching applicants the semester
before student teaching begins.

Before being approved for student teaching, all students must provide documentation of a negative
tuberculin skin test, or if results of the test are positive, the date of a chest x-ray and results.

Students enrolled in student teaching (Level 3) will participate in activities that focus on the
following:

e Planning and implementing lessons and content area units of instruction
e Assessing students in classroom activities

e Integrating technology across the curriculum

e Participating in parent-teacher conferences

e Collaborating with school faculty

e Managing classroom environment

e Identifying areas for growth and professional development

¢ Reflecting on teaching practice
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Portfolio

The Wisconsin Department of Public Instruction (DPI) mandates that teacher education programs
implement a system of evaluating learner outcomes which is “developmental, uses multiple types
of assessments and is measurable over time” (Handbook of Standards, Procedures, and Policies
for the Approval of Profession Education Programs in the State of Wisconsin, p.11).

The ten teaching standards identified by the DPI provide the foundation of the teacher education
program at Marquette University.

The College of Education has initiated a portfolio assessment system to address competencies and
standards, to monitor candidate development, and to evaluate program effectiveness. The portfolio
system is organized at three transition points which are correlated with students’ progress in the
program:

Transition 2 — Admission to the Professional Program Level

Transition 3 — Student Teaching

Transition 4 — Recommendation for Licensure
At each of the three levels of portfolio assessment, candidates have the opportunity to present
artifacts which provide evidence of their knowledge, skills and dispositions. At both Transition 1
and Transition 2, the artifacts are products of course assignments; therefore, students are
encouraged to save hard copies and computer files of assignments and supporting documents so

that these materials will be available for revision or reproduction, and ultimately, for inclusion in a
portfolio.
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Application, Admission, and Retention

Students are required to formally request admission to the Teacher Preparation Program, and will
again be reviewed by the Committee on Admission and Retention at four transition levels.
Students are recommended for admission to each program level based on specific criteria.

Admission to the Pre-Professional Program (Transition 1)

Applications to the Pre-Professional Program Level (Transition Point 1) must be submitted in the
sophomore year or the semester preceding enroliment in beginning level field work and
intermediate level education course work.

Criteria for Admission:

e 2.5 cumulative GPA

e Successful completion of EDUC 8 and EDUC 78

e Recommendation from education faculty teaching EDUC 8 and EDUC 78
e Successful completion of Critical Tasks for Portfolio — Level 1 Assessment
e Student completion of dispositional self-assessment

e Review by Committee on Admission and Retention

Admission to the Professional Program (Transition 2)

Applications to the Professional Program Level (Transition Point 2) must be submitted in the junior
year, or the semester preceding enroliment in advanced level field work and advanced level
education work.

Criteria for Admission:

e Admission to the Pre-Professional Program

e Completion of 40 undergraduate credits

e 2.75 cumulative GPA

e Successful completion of Praxis |

e Successful completion of EDUC 79

e Successful completion of Critical Tasks for Portfolio — Level 2 Assessment
e Student completion of dispositional self-assessment

e Recommendation from education faculty

e Review by Committee on Admission and Retention

Admission to Student Teaching (Transition 3)

Application for admission to student teaching (Transition Point 3) must be made the semester
before student teaching occurs in the senior year. Student teacher applicants are required to
attend the Student Teacher Information Session conducted early in the semester prior to student
teaching. Formal interviews with the Director of Student Placements are arranged in the semester
before student teaching placement occurs.
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Criteria for Admission:

e Admission to the Professional Program

e 2.75 cumulative GPA

e 2.75 GPA in major/minor areas of certification

e 2.75 GPA Education sequence

e Successful completion of all courses in major/minor areas and professional education
sequence

e Successful completion of all courses in the Education sequence with a final grade of “C” or
better

e Successful completion of the appropriate Praxis Il content area examination

e Successful completion of Critical Tasks for Portfolio — Level 3 Assessment

e Student completion of dispositional self-assessment

e Approval by major department (EA-A candidates)

e Satisfactory criminal background check

o Documentation of a negative tuberculin skin test, or if results are positive, results of a chest
X-ray

e Review by Committee on Admission and Retention

Licensure Recommendations — Transition 4

Transition Point 4 occurs at the conclusion of student teaching when candidates make application
and are formally endorsed by the College of Education for teacher licensure in the State of
Wisconsin.

Criteria for Admission:

e Bachelor of Arts degree or Bachelor of Science degree

e Successful completion of the full semester of student teaching experience including
attendance at weekly student teaching seminar

e Submission of midterm and final evaluations from cooperating teachers

e Submission of midterm and final evaluation from student teacher supervisors

e 2.75 GPA (cumulative, major/minor areas of certification, education sequence)

e Successful completion of Critical Tasks for Portfolio — Level 4 Assessment
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Grade Point Appeals

Students may submit an appeal for admission to the College of Education if they have not met the
cut scores for Praxis | or if they have not achieved the required 2.5 overall GPA. The Department of
Public Instruction has established a 10% exception which allows each teacher education institution
to admit students to the program if they have not met one of the above requirements. A student
may appeal only one of those two requirements. The policy of the Office of Teacher Education
is that students seeking an appeal for the Praxis | test must have taken the Praxis | at least twice.
The number of students admitted by appeal during any review period may not exceed 10% of the
number of students who were admitted but did not need to appeal. It is not required that anyone

be admitted under the 10% exception.

The College of Education Appeals Committee reviews the records of those who choose to appeal
shortly after the mid-term date of each semester.

The Appeals Process
The following procedures must be followed to submit an appeal:

1. The candidate must contact the Director of Student Placements and Licensure to obtain an
appeals information packet.

2. The candidate must prepare a typed or computer generated letter which includes a return
address. The letter should state clearly the reason for seeking an appeal to be approved
for admission to the College of Education or to student teach.

3. The candidate must submit three letters of support from faculty and/or field supervisors to
the Director of Student Placements and Licensure by the announced due date.

4. The candidate must submit all letters in a packet to the Director of Student Placements and
Licensure by the designated due date.

Appeals will NOT be considered if ANY of the following apply:

e Late submission of appeal materials
e Submission of incomplete packets of materials
e An appeal/waiver was previously granted

* Waivers are not granted for the Praxis Il Content Area Tests
5. The College of Education Appeals Committee will meet to review candidate appeal
requests and make decisions to approve or deny requests for admission to the School of
Education or to student teach.

6. The candidate will be informed in writing of the decision made by the Appeals Committee.

Course Substitutions and Waivers

Requests for other exceptions such as course substitutions or waivers must be made by using
either the College of Education Special Waiver Form. Forms are available in the Office of Teacher
Education, SC 146. Completed forms should be returned to Kristen Graf in SC 146.
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Praxis |

The Praxis | test, also referred to as the Pre-Professional Skills Test (PPST) is a State of
Wisconsin mandated test that all education students must take before formal admission to the
School of Education can occur. This test assesses basic knowledge in the areas of Reading,
Writing and Mathematics. Students are encouraged to take this test at the end of their freshman
year. Formal admission to the College of Education occurs in the first or second semester of the
sophomore year.

Students have the option of taking the computerized version of the Praxis | or they may take the
paper-based version. Individuals wishing to take the computerized version can register for the test
at any Sylvan Learning Center. The paper-based version requires online registration.

An information bulletin regarding the Praxis | test is available in the Teacher Education Office or
you may visit the website at www.ets.org/praxis.

Praxis Il

In an effort to improve the quality of teaching, the Wisconsin Department of Public Instruction (DPI)
has mandated that all candidates who will be completing a teacher education program after August
31, 2004, must provide evidence of a passing score on the appropriate Praxis Il content area test in
addition to meeting the requirements for licensure as specified in PI-34.

If you are planning to student teach in the fall semester, your Praxis 1l scores must be received by
the Teacher Education Office no later than August 1 of that year. If you are planning to student
teach in the spring semester, your scores must be received by the Teacher Education Office no
later than January 1 of that year. Students must pass this test by the above designated dates. It is
important to remember that waivers are not granted for the Praxis Il tests.

Please refer to the information sheet on the next page which lists all of the Praxis Il content area
tests. Please be advised that this test is not like the Praxis |. The Praxis Il is offered on a limited
basis so you will want to sign-up two or three months in advance via the ETS web site to ensure
your reservation. Please be sure that you register for the correct test and that you satisfy this
requirement on a timely basis.
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Praxis Il

Content Area Tests

The Educational Testing Service Praxis Il tests which will be used to assess candidates’ content

knowledge are as follows:

Praxis Il Content Knowledge ITS Test# Specific License

Art 0133 Art

Business Education 0100 Business Education

French 0173 Foreign Language

German 0181 Foreign Language

English Language, Literature and 0041 Broad Field Language Arts

Composition English Literature and Composition
Journalism
Speech Communication

Mathematics 0061 Mathematics

Mathematics, Social Studies, 0146 Middle Childhood through Early

Language Arts, and Science Adolescence (Elementary/Middle School)

Elementary Education Majors

take this test!

Science (general) 0435 Broad Field Science

All Secondary Education Earth and Space Science

students with majors in Life and Environmental Science, including

Broadfield Science, Chemistry Biology, and Environmental Studies

and Physics and Biology minor Physical Science, including Chemistry and

take this test. Physics

Social Studies 0081 Broad Field Social Studies

All Secondary Education Economics

students with majors in History, Geography

Political Science, Psychology History

and Sociology take this test. Political Science and Citizenship
Psychology
Sociology

Spanish 0191 Foreign Language

Theatre 0640 Theatre

You must register to take the Praxis Il content test via the ETS website listed below. Please be
advised that this test is offered on a limited basis so you will want to register far enough in advance
to ensure that your program requirements are satisfied on a timely basis.

Candidates are encouraged to visit the ETS web site www.ets.org/praxis to review sample tests
and to obtain information on test sites and dates.

The College of Education at Marquette University reserves the right to withhold recommendation
for licensure for any candidate who does not demonstrate competence on the content knowledge

test required by DPI.
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Advising

All first year students in the College of Education are advised by the Director of Undergraduate
Advising. Second year students, depending on their program and major, may then be assigned to
a faculty advisor. Questions regarding advising assignments should be directed to Tina
McNamara, 288-6981.

In addition to having an advisor in the College of Education, all students will be assigned an advisor
in their major department. Students should plan to consult with BOTH advisors throughout the year
and especially during Registration.

As in any good relationship, the relationship between advisor and advisee is most effective when
both parties share responsibility for its success.

Advisor Responsibilities:

e To be available to advisees during regular office hours and by appointment.

e To be knowledgeable about the policies and procedures for the College of Education and
the University as a whole.

e To assist advisees to build on their strengths and develop goals and strategies to address
areas needing improvement.

e To monitor the progress of advisees toward fulfilling graduation requirements.

Advisee Responsibilities:

e To know who advisor is and how to contact that person.

e To be knowledgeable about the policies and procedures for the College of Education and
the University as a whole.

e To come prepared to advising meetings by bringing records and other personal
information.
e To seek assistance whenever questions and/or concerns arise.
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College of Education Policies

Academic Honesty

The College of Education upholds the University policies on academic honesty including the
responsibilities of students and faculty, the definitions and consequences of academic dishonesty,
and the procedures for handling acts of academic dishonesty. (Please see pages 45-49 of the
2008-2009 Undergraduate Bulletin for a complete discussion of these topics.) As stated in the
Bulletin, p. 46, “Academic honesty consists of truth telling and truthful representations in all
academic contexts. All members of the academic community have a responsibility to ensure that
academic honesty is maintained.” Academic dishonesty includes but is not limited to cheating,
dishonest conduct, plagiarism and collusion.

Bloodborne Pathogens

In compliance with the Wisconsin Department of Public Instruction, the College of Education
requires all students actively involved in field work or student teaching to attend one bloodborne
pathogens awareness training session each year. Multiple sessions are scheduled early each
semester through specific courses.

Bloodborne pathogens are microorganisms that are present in human blood and can cause
disease in humans. These pathogens include, but are not limited to, hepatitis B virus (HBV) and
human immunodeficiency virus (HIV). In addition, disease can be caused by other potentially
infectious bodily fluids including drainage from scrapes, cuts and open lesions; urine; respiratory
secretions (e.g., nasal discharge); and saliva. It is not possible to know who may be a carrier of an
infectious disease or what particular germs may be present in any situation. Persons with
infections do not always have outward signs and often are not themselves aware that they are
infected. Thus, knowing how to protect oneself and others is very important.

Conflict Resolution

The following process is followed in the event that a conflict between a student and faculty
member/administrator occurs:

1. The student schedules an appointment with faculty/administrator with whom the conflict arose.

2. If the conflict is not resolved to the student’s satisfaction after that meeting, the student may
write a formal letter to the Associate Dean, Dr. Kathleen Cepelka, outlining the concern(s) and
the strategies undertaken thus far to resolve the conflict.

3. The Associate Dean then responds to the student concern(s) either in writing or in person.

4. If the situation is still not resolved, the student may write a formal letter to the Dean of the
College of Education.

5. The decision of the Dean will be considered final.

Throughout this process, the student is encouraged to consult with his or her advisor and/or the
Director of Undergraduate Advising, Tina McNamara.
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Insurance and Liability

The following information is provided by the Office of Business Services (June 1996).

1.

Marquette employees and/or enrolled students are covered by the University’s insurance when
they are engaged/involved in activities required in the normal course of clinical experiences.
Such experiences include field experiences and practicum placements arranged under the
direction of the Director of Field Placements.

The scope of the insurance coverage referenced above is limited to legal and prudent
behavior. Examples of illegal activities which would not be covered include, but are not limited
to, sexual assault, intentional physical abuse, and intentional damage to property.

Marquette employees and/or students must not, under any circumstances, provide non-
Marquette personnel who are under 18 years of age with transportation to or from a placement
site.

If a student chooses to drive his/her personal vehicle to or from a placement site, he/she
should be aware that Marquette insurance will not provide insurance coverage for any claims
arising out of the use of such a personal vehicle.

If a Marquette student is injured at a placement site, the site’s insurance might cover the
medical costs related to the injury if it is determined that site negligence was a factor in the
injury. However, in the absence of such coverage by the site, it is the responsibility of the
student to pay for all medical costs (e.g., student’s personal health insurance).

Questions relating to insurance should be directed to the Marquette University Office of Risk
Management (288-6806).
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Resources and Organizations

Career Services Center

The Marquette University Career Services Center, located in Holthusen Hall, serves all Marquette
students and alumni. The Career Services Center no longer opens credential files for employment
purposes, but does assist students as they develop their own credential files. The Center will
advise students about collecting letters of reference and will make sure students know what should
be in their credential files. Career counseling and seminars are available to students seeking
advice on resume and cover letter writing, interviewing, and the job search process in general.
Student teachers may also sign up for on-campus interviews when several school districts hold
interviews in the Center each spring. The Center also maintains its own homepage on the World
Wide Web. Much information about jobs is available on that homepage at
http://www.marguette.edu/csc/.

Students who plan to attend graduate school can use the graduate school resources in the career
library and can also meet with a counselor. Students delaying graduate school for a year or two
are advised to set up a confidential file in Career Services before leaving the University.

Disability Services

Students with disabilities may require accommodations to ensure equal access to meet admission
requirements or to participate in field experiences for the School of Education. Therefore,
exceptions to or modifications of admission criteria or field placements will be determined on a
case hy case basis following the guidelines specified in the University’s policy document,
“Accessibility at Marquette University.” Copies of this document are available at no charge on the
University’s web page at www.marquette.edu/oses; on campus in the Office of Disability Services,
AMU 317; or in the Office of Teacher Education, SC 150. If students have questions about their
disability and how it may affect field placements or admission to the School of Education, they can
contact the Coordinator of Disability Services at 288-1645. The Coordinator will work with
students and the Director of Teacher Education to determine the need for accommodations and the
manner in which accommodations will be made.

Hartman Education Literacy and Learning Center

During EDUC 160 — Practicum: Teaching Elementary Reading, middle childhood/early
adolescence (elementary/middle) students teach small groups of children in the Ralph C. Hartman
Education Literacy and Learning Center, which the College of Education maintains as a training
and research facility. The Center was named to honor the memory of Ralph C. Hartman through
the generosity of his son, James F. Hartman. The primary purpose of the Center is to provide direct
services to students and parents. Specifically, services offered include assessment of reading,
tutoring of small groups or individuals in reading, and assistance for parents in promoting literacy
development of their children. The Center also provides opportunities for education students to
work under supervision, to receive feedback to facilitate their professional development, and to
work with urban families. After the required experiences, students may volunteer to do additional
tutoring as their schedules permit. Working in the Center provides students with yet another
opportunity to prepare for their future profession. The Center also houses the extensive Elleman
Collection of Children’s Literature.
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Honor Societies

College of Education students are eligible to become members of Phi Beta Kappa, Alpha Sigma
Nu, and Alpha Sigma Lambda as are any Marquette students who meet the qualifications for those
academic honor societies. College of Education students are also eligible to join the honor
societies established by academic departments if they meet the qualifications. In addition, eligible
education students can join Pi Lambda Theta, an international honor society and professional
association in education. Candidates must have sophomore standing with at least a 3.500 GPA,
be enrolled in a certification program, and have completed at least two certification courses.
Names of eligible students are submitted to Pi Lambda Theta in June by the Director of
Undergraduate Advising.

College of Education Website

The College of Education website contains information and updates for the teacher preparation
program. Students are advised to check the website regularly at http://www.marqguette.edu/.

Student Council

Formally recognized during Fall 2005, the College of Education Student Council aims to provide a
forum for students to interact with faculty and administrators, to unify students in the teacher
education programs, to provide a means of affiliating with those who share similar goals, and to
demonstrate that faculty and administrators are responsive to the needs and concerns of students.
Membership is open to all College of Education students.
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Directory

Dr. Kathleen Cepelka, Associate Dean, SC 124C/8-3414

Ms.

Ms.

Ms.

e Curriculum issues
e Conflict resolution
kathleen.cepelka@marquette.edu

Kristen Graf — Records Coordinator, SC 146/8-3692

e Course substitutions and waivers

e Approval for non-Marquette and Study Abroad courses
e Applications for graduation

e Withdrawals/Audits

Kristen.graf@marquette.edu

Tina McNamara — Director of Undergraduate Advising, SC 146/8-6981
e Advising for all new students

e Applications

e Consent for courses

e Course requirements/sequences

e Registration issues

tina.mcnamara@margquette.edu

Susan Stang — Director of Field Placements and Licensure, SC 1510Q/8-5890
e Admission

e Appeals

e Field placements

e Licensure

e Student teaching

susan.stang@marquette.edu

Educational Policy and Leadership Faculty

e Dr. Robert Lowe, Professor and EDPL Chair

e Dr. Louis Birchbauer, Clinical Faculty and Graduate Recruiter

e Dr. Sharon Chubbuck, Assistant Professor

e Dr. Kathleen Clark, Assistant Professor

e Dr. Ellen Eckman, Assistant Professor

e Howard L. Fuller, Distinguished Professor of Education and Director of the Institute for the
Transformation of Learning

e Michele Korb, MA, Instructor

e Dr.John A. Kuykendall, Assistant Professor

e Dr. Jeffrey T. LaBelle, S.J. , Assistant Professor

e Dr. William Pink, Professor

e Dr. Martin Scanlan, Assistant Professor

e Dr. Heidi Schweizer, Associate Professor

e Leigh van den Kieboom, Assessment Coordinator, Assistant Professor

e Dr.Joan Whipp, EDPL Director of Graduate Studies, Associate Professor
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WISCONSIN TEACHER STANDARDS

To receive a license to teach in Wisconsin, an applicant shall complete an approved program and
demonstrate proficiencies in the following standards.

1. The teachers know the subjects they are teaching.

The teacher understands the central concepts, tools of inquiry, and structures of the disciplines
she or he teaches and can create learning experiences that make these aspects of subject matter
meaningful for pupils.

INDICATORS

Knowledge

11

The teacher understands major concepts, assumptions, debates, processes of inquiry, and
ways of knowing that are central to the discipline(s) s/he teaches.

1.2

Theteacherunder st ands how students’ concept
for an area of knowledge can influence their learning.

1.3

The teacher relates his/her disciplinary knowledge to other subject areas.

Dispositions

1.4

The teacher realizes that the subject matter knowledge is not a fixed body of facts but is
complex and ever-evolving. S/he seeks to keep abreast of new ideas and understandings
in the field.

1.5

The teacher appreciates multiple perspectives and conveys to learners how knowledge is
developed from the vantage point of the learner.

1.6

The teacher has enthusiasm for the discipline(s) s/he teaches and sees connections to
everyday life.

1.7

The teacher is committed to continuous learning and engages in professional discourse
about subject matter knowledge and chi

Performances

1.8

The teacher effectively uses multiple representations and explanations of disciplinary
concepts that capture key ideas and linkthemt o0 st udent s’ prior

1.9

The teacher can represent and use differing viewpoints, theories, and ways of knowing
and methods of inquiry in his/her teaching of subject matter concepts.

1.10

The teacher can evaluate teaching resources and curriculum materials for their
comprehensiveness, accuracy, and usefulness in representing particular ideas and
concepts.

1.11

The teacher engages students in generating knowledge and testing hypothesizes
according to the methods of inquiry and standards of evidence used in the discipline.
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2.

1.12 | The teacher develops and uses curricula that encourage students to see, question, and
interpret ideas from diverse perspectives.
1.13 | The teacher can create interdisciplinary learning experiences that allow students to

integrate knowledge, skills, and methods of inquiry from several subject areas.

Teachers know how children grow.

The teacher understands how children with broad ranges of ability learn and provides instruction
that supports their intellectual, social, and personal development.

INDICATORS
Knowledge

2.1 | The teacher understands how learning occurs- how students construct knowledge, acquire
skills, and develop habits of mind, and knows how to use instructional strategies that
promote student learning for a wide range of student abilities.

22 |The teacher understands that students’
development influence learning and knows how to address these factors when making
instructional decisions.

2.3 | The teacher is aware of expected developmental progressions and ranges of individual
variation within each domain (physical, social, emotional, moral and cognitive), can identify
levels of readiness in learning, and understands how development in any one domain may
affect performance in others.

Dispositions

2.4 | The teacher appreciates individual variation within each area of development, shows
respect for the diverse talents of all learners, and is committed to help them develop self-
confidence and competence.

25 |The teacher is disposed to use student
an opportunity for learning.

Performances

2.6 | The teacher assesses individual and group performance in order to design instruction that
meets | earners’ current needs in each
physical) and that leads to the next level of development.

The teacher stimulates student reflection on prior knowledge and links new ideas to
already familiar ideas, making connect

2.7 | opportunities for active engagement, manipulation, and testing of ideas and materials, and
encouraging students to assume responsibility for shaping their learning tasks.

28 |The teacher accesses students’ thinkin

activities by, for example, encouraging discussion, listening and responding to group
interaction, and eliciting samples of student thinking orally and in writing.
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Teachers understand that children learn differently.

The teacher understands how pupils differ in their approaches to learning and the barriers that
impede learning and can adapt instruction to meet the diverse needs of pupils, including those
with disabilities and exceptionalities.

INDICATORS
Knowledge

3.1 | The teacher understands and can identify differences in approaches to learning and
performance, including different learning styles, multiple intelligences, and performance
modes,andcand esi gn instruction that hel ps u
growth.

3.2 | The teacher understands and can provide adaptations for areas of exceptionality in
learning- including learning disabilities, visual and perceptual difficulties, and special
physical or mental challenges.

3.3 | The teacher knows about the process of second language acquisition and about strategies
to support the learning of students whose first language is not English.

34 |The teacher und e rlaarhirgnidflsenchddowindisidual eperierces,’
talents, and prior learning, as well as language, culture, family and community values.

3.5 | The teacher has a well-grounded framework for understanding cultural and community
diversity and knowshowtol ear n about and incorporat
and community resources into instruction.

Dispositions

3.6 | The teacher believes that all children can learn at high levels and persists in helping all
children achieve success.

37 |The teacher appreciates and values hun
talents and perspectives, and i s ¢commi
excellence.”

3.8 | The teacher respects students as individuals with differing personal and family
backgrounds and various skills, talents, and interests.

3.9 | The teacher is sensitive to community and cultural norms.

3.10 | The teacher makes students feel valued for their potential as people, and helps them learn
to value each other.

Performances

311 | The teacher identifies and designs ins
development, learning styles, strengths, and needs.

3.12 | The teacher uses teaching approaches that are sensitive to the multiple experiences of
learners and that address different learning and performance modes.

COE Undergraduate Handbook 24



3.13 | The teacher makes appropriate provisions (in terms of time and circumstances for work,

particular learning differences or needs.

tasks assigned, communication and response modes) for individual students who have

3.14 | The teacher can identify when and how to access appropriate services or resources to
meet exceptional learning needs.

3.15 | The teacher can identify when and how to access appropriate resources to meet the need

of students with particular talents.

316 | The teacher seeks to understand studen
this information as a basis for connec
drawing explicit connections between subject matter and community matters, making

st

assignments that can be related to

3.17 | The teacher brings multiple perspectives to the discussion of subject matter, including

attent i on pdrsonal $amily, dné comnsuhity experiences and cultural norms.

3.18 | The teacher creates a learning community in which individual differences are respected.

Teachers know how to teach.
The teacher understands and uses a variety of instructional strategies, including the use of

technology, to encourage children’s devel opment

performance skills.
INDICATORS

Knowledge

memorization and recall) and how these processes can be stimulated

4.1 The teacher understands the cognitive processes associated with various kinds of learning
(e.g., critical and creative thinking, problem structuring and problem solving, invention,

4.2 The teacher understands principles and techniques, along with advantages and

direct instruction, discovery learning, whole group discussion, independent study,
interdisciplinary instruction).

limitations, associated with various instructional strategies (e.g., cooperative learning,

videotapes and discs, local experts, primary documents and artifacts, texts, reference
books, literature, and other print resources).

4.3 The teacher knows how to enhance learning through the use of wide variety of materials
as well as human and technological resources (e.g., computers, audio-visual technologies,

Dispositions

44 |The teacher values the devel opment
solving, and performance capabilities.

of

4.5 The teacher values flexibility and reciprocity in the teaching process as necessary for
adapting instruction to student resources, ideas, and needs.
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Performances

4.6

The teacher carefully evaluates how to achieve learning goals, choosing alternative
teaching strategies and materials to achieve different instructional purposes and to meet
student needs (e.g., developmental stages, prior knowledge, learning styles, learning
differences, and interests).

4.7

The teacher uses multiple teaching and learning strategies to engage students in active
learning opportunities that promote the development of critical thinking, problem solving,
and performance capabilities and that help students assume responsibility for identifying
and using learning resources.

4.8

The teacher constantly monitors and adjusts strategies in response to learner feedback.

4.9

The teacher varies his or her role in the instructional process (e.g., instructor, facilitator,
coach, audience) in relation to the content and purposes of instruction and the needs of
students.

4.10

The teacher develops a variety of clear, accurate presentations and representations of
concepts, using alternativeex pl anati ons to assist stud
diverse perspectives to encourage critical thinking.

Teachers know how to manage a classroom.

The teacher uses an understanding of individual and group motivation and behavior to create a
learning environment that encourages positive social interaction, active engagement in learning,
and self-motivation.

INDICATORS
Knowledge

5.1 | The teacher can use knowledge about human motivation and behavior drawn from the
foundational sciences of psychology, anthropology, and sociology to develop strategies for
organizing and supporting individual group work.

5.2 | The teacher understands how social groups function and influence people, and how
people influence groups.

5.3 | The teacher knows how to help people work productively and cooperatively with each
other in complex social settings.

5.4 | The teacher understands the principles of effective classroom management and can use a
range of strategies to promote positive relationships, cooperation, and purposeful learning
in the classroom.

5.5 | The teacher recognizes factors and situations that are likely to promote or diminish
intrinsic motivation, and knows how to help students become self-motivated.

Dispositions
5.6 | The teacher takes responsibility for establishing a positive climate in the classroom and

participates in maintaining such a climate in the school as a whole.

COE Undergraduate Handbook 26




5.7

The teacher understands how participation supports commitment, and is committed to
the expression and use of democratic values in the classroom.

5.8

The teacher values the role of student
the importance of peer relationships in establishing a climate of learning.

5.9

The teacher recognizesthev al ue of i ntri nsi c -longgrowthaadt i
learning.

5.10

The teacher is committed to the contin
and considers how different motivational strategies are likely to encourage this
development for each student.

Performances

5.11

The teacher creates a smoothly functioning learning community in which students assume
responsibility for themselves and one another, participate in decision-making, work
collaboratively and independently, and engage in purposeful learning activities.

5.12

The teacher engages students in individual and cooperative learning activities that help
them develop the motivation to achieve
personal interests, allowing students to have choices in their learning, and leading

students to ask questions and pursue problems that are meaningful to them.

5.13

The teacher organizes, allocates, and manages the resources of time, space, activities, and
attention to provide active and equitable engagement of students in productive tasks.

5.14

The teacher maximizes the amount of class time spent in learning by creating expectations
and processes for communication and behavior along with a physical setting conductive to
classroom goals.

5.15

The teacher helps the group to develop shared values and expectations for student
interactions, academic discussions, and individual and group responsibility that create a
positive classroom climate of openness, mutual respect, support, and inquiry.

5.16

The teacher analyzes the classroom environment and makes decisions and adjustments to
enhance social relationships student motivation and engagement, and productive work.

5.17

The teacher organizes, prepares students for, and monitors independent and group work
that allows for full and varied participation of all students.

6. Teachers communicate well.

The teacher uses effective verbal and nonverbal communication techniques as well as instructional
media and technology to foster active inquiry, collaboration, and supportive interaction in the
classroom.

INDICATORS

| Knowledge
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6.1

The teacher understands communication theory, language development, and the role of
language in learning.

6.2

The teacher understands how cultural and gender differences can affect communication
in the classroom.

6.3

The teacher recognizes the importance of nonverbal as well as verbal communication.

6.4

The teacher understands and can use effective verbal, nonverbal and media
communication techniques.

Dispositions

6.5

The teacher recognizes the power of language for fostering self-expression, identity
development, and learning.

6.6

The teacher values many ways in which people seek to communicate and encourages
many models of communication in the classroom.

6.7

The teacher is a thoughtful and responsive listener.

6.8

The teacher appreciates the cultural dimensions of communication, responds
appropriately and seeks to foster culturally sensitive communication by among all
students in the class.

Performances

6.9

The teacher models effective communication strategies in conveying ideas and
information in asking questions (e.g., monitoring the effects of messages, restating ideas
and drawing connections, using visual aural, kinesthetic cues, being sensitive to nonverbal
cues given and received).

6.10

The teacher supports and expands learner expression in speaking, writing, and other
media.

6.11

The teacher knows how to ask questions and stimulate discussion in different ways for
particular purposes, for example, probing for learner understanding, helping students
articulate ideas and thinking processes, promoting risk-taking and problem-solving,
facilitating factual recall, encouraging convergent and divergent thinking, stimulating
curiosity, helping students to question.

6.12

The teacher communicates in ways that demonstrate sensitivity to cultural and gender
differences (e.g., appropriate use of eye contact, interpretation of body language and
verbal statements, acknowledgement of and responsiveness to different modes of
communication and participation).

6.13

The teacher knows how to use a variety of media communication tools, including audio-
visual aids and computers, to enrich learning opportunities.
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7.

Teachers are able to plan different kinds of lessons.

The teacher organizes and plans systematic instruction based upon knowledge of subject matter,
pupils, the community, and curriculum goals.

short-and-long range goals, and systematically adjusts planning to meet student needs
and enhance learning.

INDICATORS
Knowledge

7.1 The teacher understands learning theory, subject matter, curriculum development, and
student development and knows how to use this knowledge in planning instruction to
meet curriculum goals.

7.2 The teacher knows how to take contextual considerations (instructional materials,
individual student interests, needs, and aptitudes, and community resources) into account
in planning instruction that creates an effective bridge between curriculum goals and
students’ experiences.

7.3 The teacher knows when and how to adjust plans based on student responses and other
contingencies.

Dispositions

7.4 The teacher values both long term and short term planning.

7.5 The teacher believes that plans must always be open to adjustment and revision based on
student needs and changing circumstances.

7.6 The teacher values planning as a collegial activity.

Performances

7.7 As an individual and a member of a team, the teacher selects and creates learning
experiences that are appropriate for curriculum goals, relevant to learners, and based
upon principles of effective instructi
anticipate preconceptions, encourage exploration and problem-solving, and build new
skills on those previously acquired.)

7.8 The teacher plans for learning opportunities that recognize and address variation in
learning styles, learning differences, and performance modes.

7.9 The teacher creates lessons and activities that operate at multiple levels to meet the
developmental and individual needs of diverse learners and help each progress.

7.10 | The teacher creates short-range and long-term plans that are linked to student needs and
performance, and adapts the plans to ensure and capitalize on student progress and
motivation.

7.11 | The teacher responds to unanticipated sources of input, evaluates plans in relation to
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8.

Teachers know how to test for student progress.

The teacher understands and uses formal and informal assessment strategies to evaluate and
ensure the continuous intellectual, social, and physical development of the pupil.

INDICATORS

Knowledge

8.1

The teacher understands the characteristics, uses, advantages, and limitations of different
types of assessments (e.g., criterion-referenced and norm-referenced instruments,
traditional standardized and performance-based tests, observation systems, and
assessments of student work) for evaluating how students learn, what they know and are
able to do, and what kinds of experiences will support their further growth and
development.

8.2

The teacher knows how to select, construct, and use assessment strategies and
instruments appropriate to the learning outcomes being evaluated and to other
diagnostic purposes.

8.3

The teacher understands measurement theory and assessment-related issues, such as
validity, reliability, bias, and scoring concerns.

Dispositions

8.4

The teacher values ongoing assessment as essential to the instructional process and
recognizes that many different assessment strategies, accurately and systematically used,
are necessary for monitoring and promoting student learning.

8.5

The teacher is committed to using assessment to identify student strengths and promote
student growth rather than to deny students access to learning opportunities.

Performances

8.6

The teacher appropriately uses a variety of formal and informal assessment techniques
(e.g., observation, portfolios of student work, teacher made tests, performance tasks,
projects, student self-assessments, peer assessments, and standardized tests) to enhance
her or his knowledge of | earners, eval
modify teaching and learning strategies.

8.7

The teacher solicits and uses informat
needs, and progress from parents, other colleagues, and the students themselves.

8.8

The teacher uses assessment strategies to involve learners in self-assessment activities, to
help them become aware of their strengths and needs, and to encourage them to set
personal goals for learning.

8.9

The teacher evaluates the effect of class activities on both individuals and the class as a
whole, collecting information through observation of classroom interaction, questioning,
and analysis of student work.
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8.10 | The teacher monitors his or her own teaching strategies and behavior in relation to
student success, modifying plans and instructional approaches accordingly.
8.11 | The teacher maintains useful records of student work and performance and can

communicate student progress knowledgably and responsibly, based on appropriate
indicators, to students, parents, and other colleagues.

Teachers are able to evaluate themselves.

The teacher is a reflective practitioner who continually evaluates the effects of his or her choices
and actions on pupils, parents, professionals in the learning community and others, and who
actively seeks out opportunities to grow professionally.

INDICATORS

Knowledge

9.1

The teacher understands methods of inquiry that provide him/her with a variety of self-
assessment and problem-solving strategies for reflecting on his/her practice, its influences
on student s’ growth and | earning, and

9.2

The teacher understands critical frameworks for reflecting on teacher practice (e.g.,
frameworks from social, cultural, and philosophical foundations of education).

9.3

The teacher is aware of major areas of research on teaching and of resources available for
professional learning (e.g., professional literature, colleagues, professional associations,
professional development activities).

Dispositions

9.4

The teacher values critical thinking and self-directed learning as habits of mind.

9.5

The teacher is committed to reflection, assessment, and learning as an ongoing process.

9.6

The teacher is willing to give and receive help.

9.7

The teacher is committed to seeking, developing, and continually refining practices that
address the individual needs of students.

9.8

The teacher recognizes his/her professional responsibility for engaging in and supporting
appropriate professional practices for self and colleagues.

Performances

9.9

The teacher articulates and defends a philosophy of education to guide his/her practice
and contributes to the stated philosophy of the school building/district.

9.10

The teacher uses classroom observation, information about students, cultural, social, and
philosophical frameworks, and research as sources for evaluating the outcomes of
teaching and learning and as a basis for reflecting on, and revising practice.
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9.11 | The teacher seeks out professional literature, colleagues, and other resources to support
his/her own development as a learner and a teacher.
9.12 | The teacher draws upon professional colleagues within the school and other professional

arenas as support for reflection, problem-solving and new ideas, actively sharing
experiences and seeking and giving feedback.

10. Teachers are connected with other teachers and the community.

The teacher fosters relationships with school colleagues, parents, and agencies in the larger
community to support pupil learning and well-being and who acts with integrity, fairness and in an
ethical manner.

INDICATORS
Knowledge

10.1 The teacher understands schools as organizations within the larger community context
and understands the operations of the relevant aspects of the system(s) within which
s/he works.

10.2 The teacher understands how factors i
(e.g., family circumstances, community environments, health and economic conditions)
may influence students’ |ife and | eanr

10.3 The teacher understands and i mpl ement
responsibilities (e.g., for equal education, appropriate education for students with
handicapping conditions, confidentiality, privacy, appropriate treatment of students,
reporting in situations related to possible child abuse).

Dispositions

10.4 The teacher values and appreciates tHh
experience.

10.5 Thet eacher i s concer ned a kbeng(cognitivelematichgd €
social, and physical), and is alert to signs of difficulties.

10.6 The teacher is willing to consult with other adults regarding the education and well-
being of his/her students.

10.7 The teacher respects the privacy of students and confidentiality of information.

10.8 The teacher is willing to work with other professionals to improve the overall learning
environment for students.

Performances

10.9 The teacher participates in collegial activities designed to make the entire school a
productive learning environment.

10.10 The teacher makes | inks with the | ear
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by consulting with parents, counselors, teachers of other classes and activities within
the schools, and professionals in other community agencies.

10.11 The teacher can identify and use community resources to foster student learning.

10.12 The teacher establishes respectful and productive relationships with parents and
guardians from diverse home and community situations, and seeks to develop
cooperative partnerships in support of student learning and well-being.

10.13 The teacher talks with and listens to the student, is sensitive and responsive to clues of

distress, investigates situations, and seeks outside help as needed and appropriate to
remedy problems. The teacher acts as an advocate for students.
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Appendix B: Critical Task by Course

Level | Middle Childhood/Early Adolescence and Early Adolescence/Adolescence

COURSE CRITICAL TASK STANDARD ADDRESSED INDICATORS USED
EDUC 008 Critical Task #4 Standard 9 Reflection 9.1,9.2
Reflection Vocational Discernment
Paper
EDUC 008 Critical Task #5 Standard 10 Community 10.9, 10.12
Structured Interview About the School
Community
EDUC 078 Critical Task #1 Standard 2 Growth and 22,23

Exam Analyzing Development
Domains of Children

Development

Level Il Middle Childhood/Early Adolescence

COURSE CRITICAL TASK STANDARD ADDRESSED INDICATORS USED
EDUC 079 Critical Task #3 Standard 8 Assessment 8.1,8.2,83
Exam on Understanding Assessment
EDUC 120 Critical Task #10a Standard 7 Strategic Planning | 7.1,7.2,7.7,7.8
Unit Plan
EDUC 128 Critical Task #8a Standard 4 Instructional 4.2,4.4,4.10
Lesson Plan Portfolio: Using Multiple Strategies
Instructional Strategies
EDUC 128 Critical Task #8b Standard 3 Diverse Learners 3.2,3.6,3.13, 3.14, 3.15
Lesson Plan Portfolio: Making
Adaptations for Learners
EDUC 128 Critical Task #8c Standard 2 Growth and 2.1,27,2.8
Lesson Plan Portfolio: Constructivist Development
Lesson Plan
EDUC 128 Critical Task #8d Standard 6 Communication 6.11
Lesson Plan Portfolio: Writing High
Level Questions
EDUC 128 Critical Task #9b Standard 3 Diverse Learners 2.6,3.1,3.11, 3.12, 3.18
External Evaluation of Developmental
Plan
EDUC 128 Critical Task #9a Standard 4 Instructional 46,4.7,4.8,4.9
External Evaluation of Lesson Plan Strategies
Implementation
EDUC 128 Critical Task #9c Standard 6 Communication 6.9, 6.11, 6.12,6.13
External Evaluation of Communication
Skills
EDUC 128 Critical Task #11 Standard 9 Reflection 9.1,9.2,9.11
Reflection on Teaching Episode
EDUC 140 Critical Task #6 Standard 1 Content 1.1,1.2,15,1.8,1.10,1.12
Joining Subject and Pedagogical Knowledge
Content Knowledge
EDUC 148 Critical Task #2 Standard 6 Communication 6.4
Oral Presentation
EDUC 160 Critical Task #7 Case Study of Small Standard 2 Growth and 2.6
Group Development
That Connects to Content and Specific
Skills to Inform Instruction
EDUC 160 Critical Task #10b Standard 8 Assessment 8.2,8.4,8.10

Unit Assessment Plan
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Level Il Early Adolescence/Adolescence

COURSE CRITICAL TASK STANDARD ADDRESSED INDICATORS USED
EDUC 079 Critical Task #3 Standard 8 Assessment 8.1,8.2,83
Exam on Understanding Assessment
EDUC 148 Critical Task #2 Standard 6 Communication 6.4
Oral Presentation
ADVANCED Critical Task #6 Standard 1 Content 1.1,1.2,15,1.8,1.10,1.12
METHODS Joining Subject and Pedagogical Content | Knowledge
Knowledge
ADVANCED Critical Task #10a Standard 7 Strategic 71,72,77,7.8
METHODS Unit Plan Planning
ADVANCED Critical Task #10b Standard 8 Assessment 8.1,8.2,8.3,84,8.6
METHODS Unit Assessment Plan
EDUC 125 Critical Task #7 Standard 2 Growth and 2.2,2.3
Case Study of a Small Group that Development
Connects to Specific Content and Skills
to Inform Instruction
EDUC 128 Critical Task #8c Standard 2 Growth and 21,2.7,2.8
Lesson Plan Portfolio: Constructivist Development
Lesson Plan
EDUC 128 Critical Task #8b Standard 3 Diverse Learners | 3.2, 3.6, 3.13, 3.14
Lesson Plan Portfolio: Making
Adaptations for Learners
EDUC 128 Critical Task #8a Standard 4 Instructional 4.2,4.4,4.10
Lesson Plan Portfolio: Using Multiple Strategies
Instructional Strategies
EDUC 128 Critical Task #8d Standard 6 Communication 6.11
Lesson Plan Portfolio: Writing High Level
Questions
EDUC 128 Critical Task #9b Standard 3 Diverse Learners | 2.6, 3.1, 3.11, 3.12, 3.17,
External Evaluation of Teaching a 3.18
Developmentally Appropriate Lesson
EDUC 128 Critical Task #9a Standard 4 Instructional 4.2,4.4,4.10
External Evaluation of Lesson Plan Strategies
Implementation
EDUC 128 Critical Task #9c Standard 6 Communication 6.9, 6.11,6.12,6.13
External Evaluation of Communication
Skills
EDUC 128 Critical Task #11 Standard 9 Reflection 9.1,9.2,9.11

Reflection on Teaching Episode
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Level Il Middle Childhood/Early Adolescence and Early Adolescence/Adolescence

COURSE CRITICAL TASK STANDARD ADDRESSED INDICATORS USED
Student Critical Task #12 Standard 1 Content Knowledge | 1.6,1.8,1.12, 1.13
Teaching Demonstration of Teaching Standard 2 Growth and 27,28
Performance Development 3.12,3.13
Standard 3 Diverse Learners 4.9,4.10
Standard 4 Instructional 5.6,5.11, 5.12
Strategies 6.7,6.9
Standard 5 Classroom 77,79
Management 8.10
Standard 6 Communication 104
Standard 7 Strategic Planning
Standard 8 Assessment
Standard 10 Community
Student Critical Task #13 Standard 2 Growth and 22,26
Teaching Anecdotal Records Development
Student Critical Task #13 Standard 3 Diverse Learners 3.1,3.11,314
Teaching Anecdotal Records
Student Critical Task #15 Standard 4 Instructional 4.6,4.7
Teaching Unit Plan Strategies
Student Critical Task #14 Standard 5 Classroom 5.4,5.5,5.16
Teaching Classroom Management Plan Management
Student Critical Task #15 Standard 7 Strategic Planning 7.8,7.10
Teaching Unit Plan
Student Critical Task #15 Standard 8 Assessment 8.6, 8.8
Teaching Unit Plan
Student Critical Task #16 Standard 9 Reflection 9.4,9.10
Teaching Professional Development Plan
Student Critical Task #17 Standard 9 Reflection 9.9
Teaching Philosophy Statement Revision
Student Critical Task #18 Standard 9 Reflection 9.1,9.5
Teaching Reflective Journal
Student Critical Task #15 Standard 10 Community 10.11
Teaching Unit Plan
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