


moral reason, must regain its importance in our
educational life. We must give more than a token
bow to art and literature as mere vessels of expres-
sive values, for they can often give us deep moral
insight.”

5. Ask Good Questions. The art of listening means,
above all, being attentive to where a person is. For young
adults this means helping them with self-discovery.
Converse with students about what they are learning
about themselves as human beings. How are they differ-
ent? What experiences mean the most to them so far?
Why? Such self-reflection fosters value awareness and
value choice.

6. Make Referrals. Though concerned adults on campus
can act as mentors and offer support, many students’ dys-
functional behaviors require professional intervention.
Oftentimes well-meaning faculty, administrators, and
ministry personnel are unaware of underlying issues in
the young adult’s life. As we noted above, moral growth
can be sidetracked by psychic pain and unrequited needs.
If a student’s problem “feels out of synch” when compared
to the normal developmental issues that students experi-
ence, encourage the student to visit the campus counsel-
ing center or to consult a trained professional.

7. Stimulate the Imagination. Moral growth includes
discovering new ways of seeing and understanding—ask-
ing new questions and more fully recognizing related is-
sues. In short, imagination allows discovery of the net-
work of relationships and issues involved in decision
making as well as what future possibilities might be. In
conversations with students I have often inquired as to
how they now view something differently, based on their
experience, and ask what values these new insights best
reflect. Also, I discuss with students their hopes and
dreams, what such aspirations say about them now, and
how their present goals and behaviors help to realize
their future desires.®

8. Talk About Life Themes. Research indicates that stu-
dents often have difficulty articulating goals that provide
their lives with meaning and purpose. One way to help
students talk about goals is to encourage them to view
their lives as stories. The psychologist Dan McAdams in
his studies on young adulthood has argued that the iden-
tity quest itself is a life story.® People have a natural ten-
dency to tell stories and view their lives in narrative ways
that incorporate important people (characters), plots, sig-
nificant moments, and enduring themes. “One may view
narratives as the laboratory of moral life.”®* 1 often ask
students to talk about the main characters and important

themes in their lives. Profitable time can be spent explor-
ing how they will “write their future story”: Some helpful
questions might be: What are three events or people that
have shaped your life? What are the life projects you
hope to take on? What do you desire to convey to others
through your future life actions? What values does your
future life project reflect?

9. Encourage Involvement. Learning is more than the
classroom. Jesuit schools have made concerted efforts
through ministry and outreach projects to serve both the
campus and the wider neighborhood and civic communi-
ties. Encourage student involvement. Service projects
equip the student with a broadened horizon, self-knowl-
edge, and heightened feelings of empathy—a vital experi-
ence for compassionate responding.®* I am continually
struck at how often service projects and internship expe-
riences stimulate and even alter the young adult’s per-
spective. The key here, I think, is empathy arousal which
allows for a “new way of seeing.” We must not underesti-
mate the power of affective knowledge to shape students’
moral visions.

10. Ask About Communities. Self-identity is in large
part discovered through a state of being in relationship.
Young adults are tied to numerous communities: family
of origin, friendship groups, dormitory floor, club mem-
bership, fraternity or sorority, sports team, and the like.
Fruitful time can be spent exploring with students what
each of these communities represents to them, how they
have been influenced by them, and what values these var-
ious group relationships convey.

11. Stress Responsibility. Certainly one goal of educa-
tion is the formation of personal integrity. This integrity
includes personal responsibility and the freedom to
choose behaviors which address one’s fidelity to one’s core
values. Students are often psychically disjunctive when
evaluating their own responsibilities. They are often prone
to judge the shortcomings of others (especially adults), yet
fail to examine adequately their own motives and behav-
iors. Likewise, the acutely felt nature of much of their ex-
perience predisposes them to become self-absorbed,
thereby preventing sufficient reflection regarding (a) what
in their own life has led up to the experience, (b) what is
currently influencing their behavior, (¢) how their behav-
ior might be affecting others, and (d) how their behavior
might be harming themselves personally. We need to lead
students through these questions with an eye toward
helping them realize how they have invested and might
continue to invest themselves and what the consequences
of such investments are for themselves and others.
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