


*! Stress, for example, can adversely influence our moral
growth. Think about times you were particularly stressed.
Could you weigh alternative decisions with clarity? see clearly
all sides of an issue? be as attentive to or as caring of others as
you wished? Did you do things you later regretted or wished
you had done differently?
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Moral Grounds: The Search for Practical Morality (New York:
New York University Press, 1985), 147.

* Jerome Kagan, The Nature of the Child (New York: Basic
Books, 1984), xiv. I would prefer to substitute the word “con-
science” for “superego.” | have suggested elsewhere that “em-
pathy” serves as the foundational soil for the development of
the moral life. See Shelton, Mordlity of the Heart.
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Carol Gibb Harding (Chicago: Precedent Publishing, Inc.,
1985), 65.

*3See Charles E. Curran, Themes in Fundamental Moral
Theology (Notre Dame, Ind.: University of Notre Dame Press.
1977) 191-231; C. Ellis Nelson, ed., Conscience: Theological
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1973); and Sidney Callahan, In Good Conscience: Reason and
Emotion in Moral Decision Making (San Francisco: Harper
Collins, 1991).

** Quoted in Keith Thomas, “Just
Say Yes,” New York Review of Books 35
(November 24, 1988): 43,

" Along with psychologist Gary
Guyot, I am currently pursuing a re-
search project evaluating empathy
and prosocial behavior in college-
age youth. See the May 1991 meet-
ing of the Rocky Mountain
Psychological Association:
“Empathy, Generativity, and
Prosocial Behavior in Late
Adolescence” by Gary W. Guyot,
Charles M. Shelton, Julie
Clayton, and Nicholas jackson
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*1bid., 34.

>* As a professional academician 1 obviously believe in aca-
demic and student freedom. But part of the moral mission of
an educational institution is to foster value awareness, raise
ethical issues, and present these to students while respecting
student freedom. Such activity contributes both to personal
and to society’s on-going health and functioning, Taking seri-
ously this value mission is a nobly generative act and provides
for future generations that very capacity for generative action.
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’" Given our video age, this same technique can be used
with movies—asking students what made the movie enjoyable
and probing what values it elicits. See Carol Gibb Harding and
Kenneth Snyder, “Tom, Huck, and Oliver Stone as Advocates
in Kohlberg’s Just Community: Theory-Based Strategies for
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*For a discussion of imagination and the moral life, see
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N.J.: Paulist Press, 1984).
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