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CHILD LANGUAGE AND LITERACY (CLL) LAB
Our areas of research interest include:
1. Developing and testing language and literacy assessments that are culturally and linguistically sensitive and appropriate for children who speak nonmainstream English dialects.
2. Investigating innovative methods of using language sample analysis for assessment of language abilities.
3. Investigating the efficacy of professional development in language and literacy for early childhood educators.


Current Projects                                     
· The use of sentence imitation to measure dialect density.
· Using sentence diversity from narrative language samples to assess linguistic development.
· The utility of a simplified narrative scoring tool to assess children’s language development.
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Interested in Collaboration?
Collaborators are particularly sought across the educational, reading, literacy and linguistic disciplines.  However, any collaborations that align with our research interest would be welcomed. Interested in collaborating with the CLL Lab please contact Dr. Maura Moyle (maura.moyle@marquette.edu).

How are students involved and can I get involved?
Graduate and undergraduate students are welcome in the CLL lab.  Students have the opportunity to contribute to all stages of research.  If interested in working or volunteering with the lab, or would like to complete a thesis, please email Dr. Moyle at maura.moyle@marquette.edu.
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Introduction

Background:

Previous research hasfound a negative relationship
between nonmainstream dialect use and literacy
skillsin school  -age children (Charity et al., 2004;
Craig, 2016; Gatlin& Wanzek , 2015; Terry et al.,
2012).

Charity et al. (2004), and recently Maher et al.

(2021) utilized sentence imitation tasks with school -

age children who spoke African American English
(AAE). In both studies, they found that children’s
ability toimitate sentences constructed according
to GAE grammar was positively associated with
reading outcomes.

Purpose:

The purpose of the current study is to extend
previousresearchonschool -age children to
preschool children who speak  AAE. We examined if
familiarity with GAE, measured using a sentence
imitation task, exhibits positive relationships with

early literacy and language measures.

Methods

Participants:

* 73 preschool children (

Mage =54 months) who
spoke AAE enrolled in urban Head Start programs.
Cohort 1 =45 children, Cohort 2 = 28 children.

OralLanguage Assessments:

Peabody Picture Vocabulary Test  -Third
Edition (PPVT -3, Cohorts1 &2)
Clinic al Evaluation of Language Fundamentals

Preschool — Second Edition (CELF P-2, Cohorts1 &
2)

Diagnostic Evaluation of Language Variation -
Norm Referenced (DELV-NR, Cohort 1)

Early Literacy Skills Assessments:

The Pre-Reading Inventory of Phonological
Awareness (PIPA, Cohort 1)
Test of Early Reading Ability
3, Cohort 1)

— Third Edition  (TERA-

* The Phonological Awareness Literacy Screening ~— —

PreKindergarten (PALS-PreK, Cohort 2)
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Discussion
* The DDM from the sentence imitation task was negatively
correlated with alllanguage and early literacy measuresfor
AAE -speaking preschoolers, although the strengths of the
correlations were relatively weak.
The results are consistent with those by Baldwin et al. (2022)
who investigated relationships between dialect density in AA -
speaking preschoolersand emergent literacy skills. They found
a modest relationship between dialect density and early print -

Li d Future Research

*Cohorts 1and 2 (N=73), **Cohort 1 @=45), ***Cohort 2 @=28)

Sentence Imitation Task:
« Children were administered a modified

version of the sentence imitation task riend.

She is Joe’s best

Isn’t there any
jelly?

designed by Charity etal.  (2004). These
sentenceswere constructed using
morphosyntactic features thatare

kitchen.

Lisa’s in the

Lisa said, “We
don’t have any
jelly.”

contrastive between AAE and GAE.
question.

Then Joe asked a

Joe pourshimself
some milk.

Results
 Dialect density (DDM) was calculated as the nu
AAE features produced divided by the number
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*p=.002;**p =042

Performance on the sentence imitation task could have been
influenced by differencesin children’sverbal working memory.
Charity et al. (2004) demonstrated that the relationship
between familiarity with MAE and reading achievement still
existed for their participants even after controlling for
memory ability. Inthe current study we attempted to
minimize the effects of memory by shortening the sentences,
providing multiple repetitions as needed, and pairing
sentences with picturesto aid recall.

Future research could examine non-morphosyntactic errorsin
children’s productions, such as omitting whole words. These
omissions could explain some of the variance in performance
(i.e., children with weaker language skills may omit more
words).

Conclusion

* Overall, the findings suggest that dialect density is negatively
related to early language and literacy measures, although the
relationships are weaker than those observed in studies that
include school-age children involved in formal reading
instruction. The use of sentence imitation to assess preschool
children’s familiarity with GAE holds promise for identifying
children who may benefit from bidialectalinstruction to
facilitate their reading acquisition (e.g., Washington &
Seidenberg, 2021).
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